
1 
 

 

                           __________________________________________________ 

 

 

 

 

The Learning Schools Project 2013-2014 

 

 

Desmond College  

 

 

 

‘Self Directed Learning through Formative Assessment’ 

 

 

 

 

 

 

 

 

 



2 
 

Section 1:  School Context 

School Background: 

Desmond College is a Co-educational post–primary school which operates under the 

auspices of limerick and Clare education and training board, formerly Co. Limerick VEC. 

The school is one of two schools situated in Newcastle West co. limerick: the catchment 

area includes the local town and surrounding areas within about a 15 mile radius.  

The school proudly continues a tradition of excellence in education dating back over 

seventy years in Newcastle West. The school caters for students in a learning environment 

which is caring, productive and progressive.  

 

Mission Statement and School Philosophy: 

“We in Desmond College strive to support and encourage each individual 

within the school community to reach his/her full potential in a caring environment.” 

“Bímis go léir ag obair le chéile.” 

 

The philosophy of Desmond College is such that it recognises supports and endeavours to 

accommodate the right of the student to learn in an educationally conducive environment, 

regardless of innate ability, family or social circumstances. We endeavour to ensure that the 

educational, emotional, spiritual, psychological and moral welfare of each individual student 

is provided for; encouraging at all times the co-operation and assistance of the 

parents/guardians of the student. 

Each student is encouraged to participate to the fullest possible extent in the social, physical 

and cultural activities of the school, so that, on completion of his/her formal second level 

education, he/she may emerge as a self-disciplined, responsible and well adjusted citizen, 

capable of playing an active and positive role in modern society. 
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The School Programme: 

In Desmond College every effort is made to offer students a broad and enriching 

educational experience. Each student is encouraged to participate to the fullest possible 

extent in the social, physical and cultural activities of the school, so that on completion of 

his/her formal second level education he/she may emerge as a self-disciplined, responsible 

and  well adjusted citizen capable of playing an active and positive role in modern society. 

The school offers the following programmes;  

1. Junior Certificate 

2. Leaving certificate  

3. Transition Year Programme 

4. Junior Cert Schools Programme  

5. Leaving Certificate Vocational Preparation Programme 

6. Leaving Cert Applied  

 

School planning and an ongoing commitment to improving the quality of teaching and 

learning are embedded the school culture. School self-evaluation is an integral part of all 

that we do in Desmond College. We have been involved in the Learning School project 

since Phase 3 and we are delighted to be a part of The Learning Schools Project Phase 5.  

 

 

Staffing: 

In the current 2013-2014 academic year the school has a staff of approximately 50. This 

includes the Principal, Deputy Principal, a Guidance counsellor, 5 year heads, class tutors, 

SCP coordinator, H.S.C.L coordinator and SNA’S. In addition the school has administrative, 

caretaking and cleaning staff.  

 

Special Educational Needs policy: 

Desmond College is an inclusive school which welcomes all students including those with 

special educational needs, in so far as the school can fulfil the needs of the student. It is our 

objective, having regard to the efficient use of resources, to provide equality of access for all. 

It is our policy to meet with parents/guardians of incoming students well in advance to 
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assess their child’s particular needs and to make early application to the Department of 

Education and Skills for appropriate resources.  

Learning support is provided in Mathematics and English by qualified teachers. Based on 

specific assessment, diagnosis is made of a student’s weakness and strengths. Individual 

Educational Programmes (I.E.P.s) are designed to focus on each particular student needs. 

To maximise progress, provision is made for one-to-one or small group withdrawal. Team 

teaching is a valuable and integral part of our S.E.N programme.  

Ongoing consultation with parents is available and ensures a comfortable environment 

where learning takes place and self-esteem is enhanced. 
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Section 2: Specific Project Report 

Rationale 

 

Our area of action for The Learning Schools Project 2013-2014 was Formative Assessment. 

We aimed to use of formative assessment strategies in order to enable our students to have 

a valid and worthwhile learning experience. We aimed to place emphasis on developing 

study skills and self-directed learning by placing students at the centre of the learning 

process.  

 

“The essence of education, to the mind, is learning to learn: the educated man is not necessarily better 

informed but he knows how to set about becoming better informed. He has learned, not the answers to 

a fixed set of questions but how to pose the questions that need to be asked. In that sense, training may 

obsolesce but education does not”  

Cairncross (1972, p.7): learning to learn (university of Glasgow)  

 

Why did our school become involved? 

This is the third year Desmond College have been involved in The Learning Schools 

Project. Desmond College is committed to ensuring that the quality of teaching and 

learning is at its highest.  A major factor in ensuring this is ongoing ‘self-evaluation’. Thus 

we as teachers and through speaking to other teaching professionals on our staff and, 

students alike established that our pupils rely too much on rote learning as a means to 

acquire knowledge. It is felt that students are learning for the short term rather that 

acquiring the ‘critical skills’ that enable them to become lifelong learners. 

 Through examining Dale’s Cone of Experience, it became all too apparent that our 

teaching strategies needed to focus on the ‘higher order thinking skills’ of analysing, 

evaluating etc in order to enable students to ‘think for themselves’ and take ownership of 

their learning. 
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Who did we hope to involve in this project? 

The target group for this project was two fifth year higher level English groups. We 

focused this project on our senior cycle English classes for the following reasons.  

 The senior cycle English syllabus requires students to ‘think for themselves.’  

 The project thus aimed to provide students with the confidence in their own ability 

to establish and understand information for themselves – a skill ‘needed’ at third 

level.  

 We the teachers piloting the project are currently teaching these classes, therefore 

we would get a  firsthand account of the challenges and   

 The project team consisted of Ms Nicola white and Ms Sara O’Doherty, supported 

by senior management, Ms Vourneen Gavin-Barry our principal and our Deputy 

principal Ms. Elizabeth Cregan. The project was greatly supported by management 

which contributed greatly to the success of the project.  

Specific indicators for the school:  

What were the objectives? 

The Learning School Project is about being a learning school by continuing reflection and inquiry 

with commitment to the process of review and self-evaluation for a team of teachers to pre-test, 

implement and evaluate a project relating to how we as a school learn, and to enhance the capacity of 

teachers in contributing to a learning school.1 The aforementioned aim of the Learning School 

Project underpinned the aims and objectives of our project. As stated our project focused on 

adopting and adapting ‘Formative Assessment Strategies’ to enable our 5th Year Honours 

English students to develop their ‘Critical Thinking Skills’ and thus aid the current and 

further productivity of their learning and understanding.  

 

 

 

 

 

 

                                                           
1 http://thelearningschoolproject.com/   
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The Aims of this project were: 

 To create practical ‘Formative Assessment Strategies’ for teachers to adopt and 

adapt in their classroom practices to ensure the ‘active’, ‘productive’ and ‘engaged’ 

learning of their students.  

 To create an awareness of LSP5 amongst our staff through ‘hub’ meetings, 

workshops and presenting our work to the staff during staff meetings, in the hope of 

getting more teachers involved.  

 Place an onus on the students to make a contribution and to actively engage in their 

learning. 

 Provide students with a sense of direction. 

 Foster meaningful and critical engagement with new ideas.  

 Encourage students to work together to reach a common goal. 

 Place students at the centre of their learning. 

 Ultimately, students will take control of their learning, thus becoming responsible 

learners, capable of generating independent and cooperative innovations in their 

academic, professional and personal lives.  

 Fostering a student’s ability to think critically, to reason, and to use judgment in 

decision making enables students to successfully adapt to an ever-changing world 

 

The Objectives of this project: 

 

The main objective of this project is quite simply outlined in the definition for ‘Critical 

Thinking’ by the “National Council of Excellence”, which states: 

 

“Critical Thinking is the intellectually disciplined process of actively and skillfully conceptualizing, 

applying, analyzing, synthesizing, and/or evaluating information gathered from, or generated by, 

observation, experience, reflection, reasoning, or communication, as a guide to belief and action. In its 

exemplary form, it is based on universal intellectual values that transcend subject matter divisions: 

clarity, accuracy, precision, consistency, relevance, sound evidence, good reasons, depth, breadth, and 

fairness.”2 

 

                                                           
2 Critical Thinking as Defined by the National Council for Excellence in Critical Thinking, 1987   
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It is from the above definition that we adopted and adapted a number of ‘Formative 

Assessment’ strategies to ensure the valid and worthwhile learning experience of our 

students.  

 

 

Methodologies 

 

What specific actions did we take?  

 

Firstly the project pair, Ms. Sara O’Doherty and Ms. Nicola White, collaborated and 

discussed with other school teachers at a Learning School Project hub meeting possible 

project ideas. This discussion instigated the idea for using ‘Formative Assessment 

Strategies’ to enable our students to have a valid and worthwhile learning experience and to 

place emphasis on developing study skills and self-directed learning by placing students at 

the centre of the learning process. On further research of our ‘idea’ we found that it 

coincided with both the new Junior Cycle Framework and the concept of ‘Critical Thinking’. 

The information we acquired on these areas from research papers, previous LSP’s which 

focused on Critical Thinking Skills and NCCA website helped us to create the framework 

for our project.  

 

In addition, we interviewed teachers from the different subject departments in our school 

about their thoughts on the quality of their students’ learning; we received the same 

feedback from each teacher – “Students relied heavily on and, ‘requested’ teacher lecture 

style teaching, notes and sample answers, a consequence of which, was that our students 

were successful at the short-term retaining of informative, but lacked a deeper, more 

personal and steadfast understanding that would benefit them in the continued development 

of their learning.”  

 

We also, conducted a questionnaire with our student target group and found that their 

understanding of a teacher’s role was to ‘tell’ or ‘inform’ students about their subject matter. 

When questioned furthered about this in an informal manner, students verified that a 

teachers role was “to provide notes and sample answers” and their learning took place when 

they “studied and regurgitated the information”.  
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It was on acquiring this information that we felt our students needed to be ‘taught’ how to 

‘think for themselves’; through encouraging ‘Self-Directed Learning’, using Formative 

Assessment strategies which would ultimately develop their ‘Critical thinking’ skills. Thus, 

preparing them for and allowing them to develop into ‘Life Long Learners’.  

 

The actions used to formulate the project where project team meetings, significant research 

on how to implement Formative Assessment strategies – adapting these strategies to key 

areas in the subject of English and to our students needs.  In addition the meetings with the 

Learning School Project co-coordinator, Dr. Joe O’Connell and keeping record of both 

student and teacher voice in our ‘Reflective Diary’ provided an excellent medium for 

reflecting upon the strengths and weaknesses of the strategies we implemented.  

 

What methods did we employ? 

 

After we had collected the  data from the student feedback (Appendix1), student 

questionnaires (Appendix 2), analyzed student’s results (pre the implementation of 

formative assessments strategies) (Appendix 3) and had an open discussion with students in 

an informal focus group about ‘teaching and learning’,3 with the aim of listening and 

responding to their views; we then set about compiling the formative assessment strategies 

that we would implement to ensure the success of developing ‘self-directed learning’ and 

‘critical thinking’ skills within our students. 

 

The Formative Assessment Strategies that we adapted to our ‘Prescribed Poetry’ Unit were as 

follows: 

 Research  

 Questioning (Lower/Higher order)  

 Group work/ Pair work 

 Student Evaluation/Correction feedback/Success Criteria 

 Discussions/Peer Dialogue 

 

                                                           
3 .  One such question discussed was:  How students responded to correction feedback? The 
response that one student gave us was “If I feel I am able to make the changes I will, but if 
not I usually just leave it”, to which all said they agreed. 
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The Benefits of using these strategies in relation to achieving the goals of our project were as follows: 

 Each encouraged the active and constructive learning of  students. 

 Placed an onus on the students to make a contribution and to actively engage in their 

learning. 

 Dialogue/discussion elicits personal responses from students – they can evaluate 

their own and, others ideas. 

 Provide students with a sense of  direction. 

 Foster meaningful and critical engagement with new ideas.  

 Students work together to research a common goal. 

 Students are placed at the centre of  their learning. 

 Students developed study skills and their learning was self-directed. 

 Ultimately, student students took control of  their learning.  

 

After each strategy we recorded both student and teacher feedback in our ‘Reflective Diary’. 

The purpose of  this was to pinpoint the successes and weaknesses of  each strategy. This 

helped us to evaluate the success of  our project throughout and it also allowed us to make 

amendments to ensure the continuous success.  

 

Student and Teacher reflections on each strategy: 

Reflection on Strategy 1: Research 

 

 

 

 

 

 

 

 

 

 

 

Teacher: 

 Active Classroom. 

 Student participation was 
high – teacher’s role was 

to observe and guide. 

 Onus of  learning was 
placed on the students. 

 

Students: 

 ‘Proud’ of  their learning. 

 Felt they had a deeper 

understanding 

 Gain confidence in their 

work. 
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Reflection on Strategy 2: Group Work 

 

 

 

 

 

 

 

 

 

 

 

Reflection on Strategy 3: Student Discussion/Dialogue 

 

 

 

 

 

 

 

 

Reflection on Strategy 4: Lower & Higher Order Questioning 

Teacher: 

 All students involved ‘no 

passengers’ – by not 

stating which student 

would present for the 

group at the end of  the 

task; all were kept focused 

and attentive throughout.  

 Learning rich 

environment created – as 

students feed off  of  one 

another’s ideas.  

 The building blocks in 

their learning were 

evident within the lesson.  

 

Students: 
 Confident when working 

with a group. 

 All felt like they had a 

role to play and their 

opinions mattered.  

 Sense of  achievement. 

 Learnt from self  and 

others.   

 

Teacher:  

 Student’s voice heard 

throughout class. 

 Development of  personal 

response.  

 Students took ownership 

of  learning. 

 

Students: 

 Confidence in their own 

ideas and in their ability 

to provide a personal 

response to a textual 

source.  
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Reflection 

 

 

 

 

 

 

Reflection on Strategy 5:  Correction Feedback/Success Criteria 

 

 

 

 

 

 

 

 

 

 

 

Improvements to Consider for Next Time: 

Teacher: 
 Eliciting ‘student’ 

knowledge  

 Scaffolding through lower 

to higher order thinking.  

 Focused lesson  

 Development of  the 

critical thinking skills.  

 Peer/self-assessment 

‘naturally’ introduced 

within the classroom.  

 

Students: 

 Identify the difference 

between summative and 

analytical 

response/answers.  

 Noted the importance of  

answering what is asked.  

 Developed on their ideas 

– voiced 

thoughts/opinions 

 Insight into the types of  

questioning and criteria 

for answering.  

 

Teacher: 

 Students became aware of  their 

personal strengths and 

weaknesses – in relation to their 

weaknesses they were 

introduced (by their ‘peers’) to 

ways they could make 

improvements. 

 The success criteria were 

ultimately formulated through 

students identifying their 

weaknesses in assignment 1 and 

applying a remedy for 

assignment 2.  

 Expectations where set by the 

students – motivation! 

 Students were clearly aware of  

how success can be achieved.  

 

Students: 

 Team work – no one felt 

singled out; if  anything 

students found that where 

they were experiencing 

difficulties so were many 

others.  

 Clearly aware of  the 

standard expected 

 Confident in what they 

could do to improve 

(bridge the gap) 

 Sense of  self-awareness: 

personal strengths and 

weaknesses.  
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 Research –  

 Allow students to source the research materials themselves.  

 Encourage doing ‘more’ of  the research at home rather than in 

class time.  

 Group Work –  

 Use a ‘timer’ (or note time remaining on the whiteboard) to keep 

the momentum and focus of  students 

 Discussion – 

  The Learning outcomes must not only be referred to at the 

beginning of  the class discussion, but throughout to keep students 

on point/focused.  

 Lower & Higher Order Questioning 

 When forming the questions also think about the student you will 

ask the question to – challenge the ‘right’ students. 

 Correction Feedback/Success Criteria 

 Correction Feedback must be ‘clear’  

 Time consuming  

Resources: 

 Meeting time in school 

 LSP meeting time in Limerick Education Centre 

 Support network- support from principal and colleagues 

 Whiteboards 

 Internet 

 Websites 

 PGDE Lecture notes – UCC 2010-2011 

 PowerPoint presentations 

 Peer observation protocols and templates 

 Teachers time 

 PC and Printer 

 Paper & Photocopier 

 Classroom Resources 

 Video Recorder 

 Ipads 
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Data collection  

 Our research into ‘Dales Cone of Experience’ allowed us to establish what 

methodologies would best assist our students in developing the skills we wanted 

them to acquire  – notably ‘Critical Thinking Skills’ to support their Self-Directed 

Learning.  

 

 

 

 In addition we carried out research on both the concept of Critical Thinking and 

Assessment for learning from online research papers, NCCA Website and from UCC 

lecture notes from our PGDE studies. 

 Qualitative and quantitative data was collected in the form of a questionnaire given 

to all students in the target groups via the project pair. The questionnaire was 

anonymous and focused on acquiring students understanding of Critical Thinking 

and what it means to be an independent learner. All results and findings were 

gathered by the project pair and put into graph format.   

 Quantitative data was collected from teachers in the form of a questionnaire. This 

was given to selected teachers and focused on their thoughts on the quality of their 

students ‘learning’.  
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 We conducted Informal Student Focus Groups after each strategy was implemented 

in order to obtain students thoughts and opinions on successes or weaknesses of 

each. All comments were recorded in our Reflective Diary. 

How we conducted the pre and post tests: 

 In October 2013 the pair team decided to implement the project (running for a 

period of 6-8 weeks) on a key area of Senior Cycle English - Prescribed Poetry.  

Having already completed a study of one poet, John Montague, students were pre-

tested through standardised testing (October Midterms), the test required students 

to provide a personal response to his works. However, the results proved quite poor 

as students were unable to display the engagement and critical thinking required for 

students at Leaving Certificate Honours Level. Following analysis of these results 

the teachers involved opted to choose different poets, namely, Robert Frost & Emily 

Dickinson, for the first phase of the project.  The primary reason in choosing 

different poets was to build as many resources as possible to ensure the continuity of 

the strategies implemented.   

 

 Teacher questionnaires were distributed amongst selected staff members from each 

subject department. The questionnaire consisted of 6 closed questions. The purpose 

of this questionnaire was to gain an insight into the teacher’s thoughts and opinions 

on how productive student learning is. From analysis of this questionnaire it was 

clear that teachers felt students were too reliant on rote-learning and lacked the 

critical skills required to analyse, synthesis, interpret, etc., information from a 

personal perspective. Ultimately students were unable to think as independently as 

teachers would like. This feedback attributed greatly to the formulation of the 

objectives for this project. 

 

 

 Student feedback was collected via a questionnaire with 10 closed questions 

(Question 1 -10) and 2 open questions (Question 11-12). The purpose of this pre-test 

questionnaire was to establish clearly our students’ understanding of ‘Learning’ and 

‘Critical Thinking’.  After analysing their responses we were able to establish that 

our students had a very poor understanding of the concept of Critical Thinking and 

Self - Directed Learning. This enabled us to identify the strategies most suited to the 



16 
 

objectives of our project and, more importantly to assist our students in becoming 

life-long learners.   

 

 After significant research of Formative Assessment Strategies we adapted five 

methodologies to suit our students’ needs and abilities, in addition to ensuring that 

the aims and objective of our project were achieved. These strategies included:  

 Personal Research 

 Lower & Higher Order Questioning 

 Group work/Pair work 

 Student Evaluation/Correction feedback/Success Criteria 

 Discussions/Peer Dialogue 

 

 After each of these methodologies were executed within the time frame of the 

project, we received both student and teacher feedback, which we recorded in our 

‘Reflective Diary’.  In order to evaluate the success of each strategy we focused on 

what worked well and areas to improve. We found that this method of data 

collection coincided with our objective to encourage students to become involved in 

the learning process and to take ownership of their learning (Self-Directed 

Learning).  In addition, students enjoyed this evaluation process as they felt part of 

the ‘teaching’ and ‘learning’ within their respective classrooms.  

 Throughout the 6-8 week period we tested our students in an informal manner 

through the medium of the formative assessment strategies, mentioned above. We 

found a significant improvement in the quality of our students work. It was evident 

that students were becoming reflective and analytical in their answering style. 

However, our school policy for assessment requires end of term examinations, which 

are standardized. This standardized test took place in December 2013 – the results 

from which indicated a vast improvement in student’s grades. It was clear on 

comparison with the pre test in October that students had developed the skills 

required to think critically as there was a marked improvement in students personal 

interpretation, analysis, and conceptualization. Ultimately students provided very 

personalized essay style answers, which focused on what was asked and highlighted 

a clear understanding of the poets in question, rather than regurgitated information 

acquired from the teacher through note taking and sample answers. 
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 At the end of the project duration students were given the same questionnaire 

provided before the implementation of the project strategies. The reasoning behind 

this was to establish that students now had an understanding of critical thinking and 

the role of the teacher. The results showed that students no longer viewed the 

teacher as a lecturer  

 

Results 

Our results are based on our reflection and evaluation of the aims and objectives outlined at 

the beginning of the project: 

 All staff members were made aware and encouraged to become involved in the 

project. Information was relayed to staff through information being displayed on the 

staff notice board, school reception area, through our learning schools group who 

were approached on both a formal and informal manner, and finally through a 

presentation given to teachers at a staff meeting. In addition a number of meetings 

were held with management to discuss the on going process. As a result of the 

above, staff members showed a keen interest in adopting some of the strategies used 

in the project and applying them to their own classes. While we feel this goal was 

achieved successfully, the idea of a ‘pop-up’ workshop would be encouraged in the 

future to ensure that teachers who are interested in implementing the strategies 

used in this project have the chance to receive a detailed breakdown of the project 

and how it worked.  

 We achieved our goal of creating practical ‘Formative Assessment Strategies’ for 

teachers to adopt and adapt in their classroom practices. Through the Learning 

Schools Group and focus groups provided, teachers from the Science, English and 

Geography department adopted and adapted our strategies, namely Research, Group 

Discussion and Questioning and applied them to 1st, 2nd and 5th year groups. 

Through informal discussions with the teachers involved, we the project pair were 

able to gain a valuable insight into the strengths and weaknesses of our strategies in 

different subject areas. We were able to conclude from the teacher feedback that the 

strategies were extremely effective and the classes involved displayed a marked 

improvement in their critical thinking skills. 

  We the project pair thoroughly believe that we achieved our goal of placing 

students at the centre of their learning and allowed them to create their own sense of 
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direction in relation to their learning at a personal level. We did this by getting 

them actively involved in the lesson, questioning them throughout in order to derive 

their personal thoughts and opinions, in addition to getting them to think critically 

through evaluation, interpretation, analysis etc. The strategies that we put in place 

namely, Research, Discussion, Success Criteria and Comment Only Feedback 

enabled our students to become more reflective learners and to gage their own gaps 

in their learning. It also allowed students the opportunity to direct the lesson and to 

delve into their own areas of interest, which allowed us to foster a community of 

learners in our classrooms as students learned from one another.   Ultimately we felt 

these strategies allowed them to become self-directed learners. Finally the onus of 

the lesson was placed completely on the students as they were required to evaluate 

their own work to see what they were successful at and where they needed to make 

improvements. The teachers fulfilled their role as facilitators of learning rather than 

lecturers. One teacher quote we noted from our reflective diary was “I felt like I was 

doing very little in the classroom, all work centered around the students.”  One student 

quote that is notable is “I found the lessons very memorable as it was easier to relate to the 

ideas of other students in my class. I felt we were given an opportunity to discuss our opinions 

rather than just listening to my teacher.”   

 

Section 3: The Learning School 

Impact of the Project 

Project Team  

 The project team found The Learning Schools Project to be an enlightening and 

educational experience. From the outset we received a huge amount of support from 

school management with regard to providing advice and attending our meetings. 

Management was also valuable in providing resources needed to complete the 

project. In particular the provision of a video recorder to record students’ thoughts 

and opinions on the project was very beneficial. As was the provision of Ipads to the 

project pair, as it allowed us to store and research information for the project. We 

also found the Learning Schools Group as facilitated by management to be a great 

asset in gathering advice and feedback from staff members. It also allowed us to the 

opportunity to achieve our objective of disseminating the project at a school wide 

level.  
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 We found the project allowed us to accumulate a body of resources that not only 

improved our own teaching but will also be advantageous for the New Junior Cert 

Cycle which will be implemented as of September 2014. From our reading of The 

New Junior Cycle Framework we can see the correlation between the strategies that 

we used in our senior cycle classes and how they can be adapted to suit our incoming 

first years. The New Junior Cycle promotes the concept of self-directed learning so 

our students can become Life-Long Learners and we feel this was a primary aim of 

our project. A booklet of our strategies is being formulated for September 2014 so 

other teachers can implement them in their teaching practices. Ultimately we 

created a resource base for teachers of all departments and the ‘pop-up’ workshops 

we hope to hold in the upcoming academic year will allow us to assist staff in 

adapting these strategies to their subjects.   

 

Students  

 The analysis of the quantitative date on student results created a clear picture of 

student improvement. The majority of students showed an improvement in their 

result from the October assessment to the December assessment. In addition in our 

student focus groups, students voiced positive opinions on the success of the 

strategies used.  

 

A number of quotes noted in the reflective diary are as follows: 

 

Students 1: “I definitely have a deeper, more personal understanding of Emily Dickinson.” 

 

Student 2: “I enjoyed researching frosts personal life and background. It gave a better 

understanding of who he is as a poet which gave me a better understanding of his poems.” 

 

Student 3: “I loved the group work activities as I felt I learned a lot from the students in the 

group and I got to share my own opinions. This made my learning more memorable.” 

 

Student 4: “The success criteria was a huge help as it allowed me to create more focused, 

relevant answers.”  
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 This project has left a lasting impacted on the students. The skills that they have 

acquired will benefit them for both their academic and professional lives. They are 

aware of the significance of this project to their ‘learning’ and they have become 

competent in their study skills – an objective of this project. Ultimately students 

would now state that they have the ability to be success ‘Life-Long Learners’.   

 These strategies are now an integral part of their learning. This is evident in the fact 

that students voiced their hope that we as teachers would continue to embed these 

strategies in our classroom practices after the duration of the project. Therefore, 

these strategies formed a major role in the remainder of the 5th year English course.  

Learning in the school – Reflect, Record & Share: 

This is the third time that Desmond College has been involved in the Learning Schools 

Project. We are aware that there are great merits for the school, particularly in relation to 

our continuous development as teachers and for improving the quality of teaching and 

learning in the school. Reflect, Record and Share coincides with School Self-Evaluation, 

something that our school is aware is important to the continuous development of our 

teaching and learning. The project was received and blended in very well with our school 

environment. Teachers were positive and supportive of the project. They were keen to learn 

and implement our project idea and were curious about it progression throughout. It is clear 

to the project team that the learning schools project is highly valued in our school. This 

made the experience thoroughly enjoyable. In addition, members of our staff took part in 

the ‘Instructional Leadership’ workshops; much of what they brought back to the school 

was in alignment with our project as it advocated the active engagement of students within 

the classroom through Formative Assessment Strategies. We found this collaboration was 

key to the learning in our school.  
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Section 4: Conclusions and Recommendations  

After conducting research, discussion with staff & students, implementing the strategies 

within our lessons and distributing and analysing staff and student questionnaire’s the 

Learning School Project pair came to the following conclusions: 

 The project was a worthwhile undertaking, as our research indicated that students 

needed to gain the skills required to become self-directed learners. This was clear 

from both student and teacher questionnaires, group discussions and student’s grade 

and homework improvements.  

 The strategies implemented were undoubtedly a success, as noted our student and 

teacher feedback was very positive for each strategy.  Both felt that the student was 

centre of the learning and that their experiences of learning were valid and 

worthwhile. We are aware, as noted in the body of our report that certain 

amendments could be made to ensure that the strategies produce the best possible 

outcome for our students learning.  

 The support received at a whole school level greatly contributed to the success of 

this project. However, next year we believe that smaller focus groups/pop-up 

workshops would allow more teachers to come on board with these strategies. The 

ultimate aim being that there will be a continuation of high standard teaching and 

learning in all classrooms in Desmond College.  

 

 

 

 

 

 

 

 

 


